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Oral Language(Cheat Sheet)
About 98% of human teaching and learning is mediated by language. Oral Language is the child’s first, most important, 

and most frequently used medium of communication.

Children who are surrounded by rich and complex conversations, have an overwhelming advantage in vocabulary 

development, in understanding the structures of language, and in tuning into the sounds of the English language. 

Oral language is important for both reading and writing. If young children are fortunate enough to have stories read to 

them, and if individual words are pointed out as the stories are read, the process by which spoken language is 

transformed into written language becomes apparent. 

Many children enter school at a significant disadvantage and will be further disadvantaged if this is not understood 

and acknowledged by their school. Their need for support is urgent and paramount

Some teachers struggle to implement Oral Language teaching because the underlying framework was unclear to them

Difficulties with oral language comprehension may go unnoticed particularly when students have comparatively 

strong word reading and spelling skills 

Oral Vocabulary is the Key to Reading Comprehension



The Science Behind Oral Language
….and its links to reading



• The Science of Reading promotes the essential nature of 
the components of the five pillars in reading: Phonemic 
Awareness, Alphabetic Principle, Fluency with Text, 
Vocabulary, and Comprehension, and is honoured within a 
Structured Literacy approach.

• Oral Language is the foundation for reading 
development. 

• Language comprehension is not written language 
comprehension – it’s oral language comprehension. As 
skills in word recognition and language comprehension 
develop, students also develop reading fluency and reading 
comprehension.
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Unlike many skills associated with reading, oral language 
develops naturally. Human brains are designed to 
enable us to talk. There is no naturally occurring, 
already established pathway for learning to read. We 
need to repurpose neuronal pathways for reading. 
When reading, written words come In through our visual 
cortex, information is sent through to the speech area of 
our brain and very quickly after that, to the meaning 
area of our brain. 
Oral language impacts every part of this process. 



• Oral Language features 
strongly in literacy 
development in the 
early years AND is 
essential across years.

• Oral language 
underpins all the skills 
and knowledge that 
students must develop 
to become 
independent readers 
and writers. Having a 
rich oral language 
foundation makes the 
process of learning to 
read and write much 
easier. 



While Oral 
Language features 
in all aspects of 
this quadrant, it is 
ESSENTIAL as a 
focus for students 
who are ….



The Importance of Oral Language 
The research



Prioritising Oral Language is Essential

• There is a need for schools to explicitly teach oral language to meet the needs of the many students who 
enter school with limited or delayed spoken language; otherwise they will be significantly disadvantaged 
in their schooling years and beyond (Locke, 2006; Snow, Eadie, Connell, Dalheim, McCusker & Munro, 
2014; Kirkland & Patterson, 2005; Lennox, Westerveld & Trembath, 2018).

• These include students with additional needs, those for whom English is a second language, children 
coming from socially deprived and disadvantaged backgrounds, and beyond this, students impacted by 
cultural factors such as the decline in family dinner table conversations, children being quieted by 
dummies or technological devices, and parents engaging with their devices rather than their children 
(Hattie, 2014; Locke, 2006, p.14).

• Oral language is the “single most important skill that children need for school, to think and learn, 
understand and communicate, read and write, ask and answer questions, negotiate, reason and problem 
solve, express their thoughts and feelings, establish friendships, co-operate with others and manage their 
own behaviour” (Locke, 2006, p. 13). 

•  Oral Language is the foundation of all student learning and social interactions. It is essential for literacy 
learning, which underpins learning across the curriculum … [and] critical for students’ social, emotional 
and academic wellbeing [and development]” (Cameron & Dempsey, 2016, p. 14; Locke, 2006, p.14). 



Oral Language 
Development 
and Early 
Literacy 
Experiences

• About 98% of human teaching and learning is mediated by language. (Manzo, 
Manzo & Thomas, 2006, p. 616). “Oral Language is the child’s first, most 
important, and most frequently used medium of communication. It is the 
primary means through which each individual child will be enabled to 
structure, to evaluate, to describe and to control his/her experience. In 
addition, and most significantly, oral language is the primary mediator of 
culture, the way in which children locate themselves in the world, and define 
themselves with it and within it” (Cregan, 1998, as cited in Archer, Cregan, 
McGough, Shiel, 2012)

• Oral language provides the foundation for learning to read and is related to 
overall reading achievement throughout primary and secondary schooling 
(Snow et al., 1995; Wise et al, 2007). 

• Children who are surrounded by rich and complex conversations, have an 
overwhelming advantage in vocabulary development, in understanding the 
structures of language, and in tuning into the sounds of the English language. 

• Oral language is important for both reading and writing. If young children are 
fortunate enough to have stories read to them, and if individual words are 
pointed out as the stories are read, the process by which spoken language is 
transformed into written language becomes apparent. 

• Many children enter school at a significant disadvantage and will be further 
disadvantaged if this is not understood and acknowledged by their school. 
Their need for support is urgent and paramount



There are correlations with reading in the middle years of primary school (Dickinson & Tabors, 2001). It is 
impossible to understand the written form of a language without a wide vocabulary and familiarity with 
language structures. 

Parents are rightfully regarded as a child’s first teacher. As parents interact with their young children, they 
shape the foundations of language development (NELP, 2008). Certain features of these early interactions 
are particularly important: 
• the frequency of one-to-one or small group interactions (Morrow et al, 1998);
• the quality of language— that is, the number and variety of actual words that children hear (Fernald, 

Perfors & Marchman, 2006); 
• the reading aloud of story books; 
• and the quality of play experiences (Tomopoulos et al, 2006).

Through these experiences, children ‘tune in to’ the phonological system (Dickinson et al, 2003; Goswami, 
2001; Whitehurst & Lonigan, 1998) which supports their foundation of understanding of words for later 
learning about the written symbols that match those sounds – they begin to understand the alphabetic 
principle.

Oral language builds children’s vocabulary knowledge. Preschool children with strong receptive 
vocabularies tend to have better listening comprehension, word recognition and reading comprehension in 
the later primary years (Scarborough, 2001). Oral language experiences prepare the child for learning to 
read. 

Almost all classroom-based learning depends on oral language but “there is evidence that some teachers 
may have struggled to implement this component because the underlying framework was unclear to 
them” (NCCA, 2012, pg. 10). A suggested model for effective oral language instruction consists of five 
components: (Adapted from Eisenhart C. 1990)
• Promote auditory memory
• Teach and extend vocabulary and conceptual knowledge
• Develop listening and speaking skills
• Teacher variety of spoken texts
• Create a language learning environment 



• When children have a large ‘spoken’ vocabulary, meaning they use and 
understand lots of different words, they are well placed to recognise and 
understand those words when they see them when reading.

• Beginning readers have a much more difficult time reading words that are 
not already part of their vocabulary

• Vocabulary is very important to reading comprehension - children cannot 
understand what they are reading without knowing what most of the words 
mean 

• ‘Knowledge of things and knowledge of the words for them grow together. If you 
do not know the words, you can hardly know the thing.’ (Henry Hazlitt, 1916)

• A person with a scant vocabulary will almost certainly be a weak thinker. The richer 
and more copious one’s vocabulary and the greater one’s awareness of fine 
distinctions and subtle nuances of meaning, the more fertile and precise is likely to 
be one’s thinking.

Oral Language Supports a Student’s



For children learning to read in English, oral language knowledge, with particular emphasis on vocabulary development , 
in preschool is crucial to word recognition (Beck et al, 2013, Foorman et al, 2016) especially for multilingual learners .
The ‘Vocabulary Gap’ between students at school entry is impacted not only by the number of words they have been 
exposed to but also the quality of the conversation. Conversational turn-taking plays a role in language development and 
children with with more opportunities for conversation develop better language skills.
From birth to 9 years of age, we learn more words from listening.
From 9 years of age, for the rest of our lives we learn more words from reading.



Stages of 

https://drive.google.com/file/d/10nOYooKgXMQBTqUUqEId2QAmIBjGZLl6/view?usp=sharing


https://drive.google.com/file/d/10nOYooKgXMQBTqUUqEId2QAmIBjGZLl6/view?usp=sharing


https://drive.google.com/file/d/10nOYooKgXMQBTqUUqEId2QAmIBjGZLl6/view?usp=sharing


Despite growing recognition of the 
critical contributions that oral language 
skills make to reading comprehension, 
difficulties with oral language 
comprehension may go unnoticed (Cain 
& Oakhill, 2007), particularly when 
students have comparatively strong 
word reading and spelling skills (Bishop 
& Adams, 1990)



Pre-School Year 1 Year 2 Year 3 Year 4





Simple View of Reading 
• Oral language is a primary contributor to 

successful reading comprehension so teaching 
through oral language activities should be a 
primary focus for teachers in the early years 
because these skills serve as a necessary 
precondition for successful comprehension. 

• This is also important for older struggling 
readers as their access to vocabulary through 
what they're reading is limited by the relatively 
simple text that they can read and decode. 
Because their language abilities are often much 
more highly developed than their reading 
abilities, they are well positioned to learn more 
sophisticated content and vocabulary through 
oral language activities. 



• Four kinds of oral language usage and development underpin curriculum access and 
students’ ability to learn in later years:

• Independent listening. This includes the ability to listen to extended talk (such as stories, factual 
accounts, or presentations) and to retain the information so that it can be recalled. The kind of 
listening students are expected to do at school (especially where the teacher is talking to the 
whole class) often differs from the listening they are used to doing at home, where talk is mainly 
about familiar events and experiences, involving just a few people who know each other well.

• Independent speaking. This includes the ability to use extended talk (for example when 
recounting news, retelling a story, or explaining an idea) without the support of immediate 
feedback. Independent speaking of this kind requires learners to use increasingly precise and 
sophisticated language that is tailored and communicated clearly to the audience.

• Using social language. This is about developing conversational skills in small groups, such as 
greeting others, sharing stories, or offering entertainment. There are often group norms for 
initiating, joining and ending conversations, and introducing new topics in particular social 
situations that may have to be learned.

• Applying discussion skills. This is about the ability to interpret specific language (especially 
academic language) to carry out structured learning tasks. This involves students in thinking 
about abstract concepts, reasoning about possible and probable causes, and reflecting and 
talking about their own learning. Discussion skills also involve the use of focused talk in a small 
group for a particular purpose, generally to clarify or explore ideas, make decisions or reach 
consensus about the best option. During a discussion, students build knowledge and 
understanding, expand vocabulary, learn new ways of expressing ideas, and develop their 
listening and critical thinking skills.



General Principles of Oral Language Development
Oral language skills are vital across all the school years and throughout life, BEYOND LITERACY

 Oral language proficiency assists in 

• establishing and maintaining personal and social relationships; 

• in communicating and meeting everyday needs; 

• in managing our business, recreational, health and financial affairs; 

• and in optimising employment opportunities—in other words, 

every facet of our lives.
Oral language development is not just the domain of the early 
childhood teacher: teachers can continue to help students become 
more articulate and sophisticated users of the language throughout 
their school years which will equip them for fuller and more 
rewarding participation in life.





Oral Vocabulary is the Key to Reading Comprehension 

• For comprehension progress, the importance of decoding decreases with age, 
and the importance of discussion skills increases (García and Cain, 2014, cited in Hjetland 
et al, 2017). 

• Shifting the pedagogy from decoding words to a complex discussion focused 
on understanding has been shown to accelerate reading comprehension 
progress (McNaughton, S. & Lai, M. (2012).

• Once students can decode, more emphasis needs to be placed on the 
discussion of the text. There is strong evidence that focused critical-thinking 
discussion about rich text results in improved comprehension. 

• Teacher-led discussion of a complex text is one of the best places to expose 
students to interesting, technological, and specific words in a meaningful 
context (content-area literacy). 

• Collaborative discussion drives accelerated progress in reading for all 
students, especially Māori and Pasifika students.

Oral language discussions develop vocabulary, critical thinking skills, and students reading comprehension. Recent 
research also has shown that students who have a wide oral vocabulary have more chance of making meaning from 
complex text (Gillon, 2017).



Teaching Vocabulary Through 
Structured Literacy 

• A large and growing body of 
research supports the 
effectiveness of direct and 
extended vocabulary 
instruction that is aligned 
with a structured literacy 
approach for increasing the 
oral vocabulary knowledge
of students in the ‘primary 
years’.



Oral Language Development Aligns 
with the Values of Inclusive Education

• Inclusive Education asks schools and their systems and processes to adapt and be flexible to diversity, in order to ensure 
participation and learning for all students. Delivery of rich, engaging curricula that builds educational skills for students can be 
supported by educator’s increasing knowledge of Oral Language programmes. Being skilled at supporting oral language 
development,  and partnering with whanau and community to collaborate in this goal also serves an Inclusive Learning 
environment.

• Schools are largely auditory-verbal environments. We talk all the time, to different people and for different reasons. Decisions 
such as what vocabulary, volume, speed and prosody to use are made all the time by skilled speakers who adapt their discourse 
depending on their audience and their purpose (Cameron & Dempsey, 2016, p.16). Haig & Rochecouste (2005) identified four 
categories of discourse: planned and unplanned; formal and informal; dialogue and monologue; and public and private (as cited 
in Cameron & Dempsey, 2016, p. 15).

• For teachers’ own understanding, one of the key concepts is that of dialogic talk, which can be defined as collective, reciprocal, 
supportive, purposeful, and cumulative (Alexander, 2008 as cited in Cameron & Dempsey, 2016, p. 18; van Hees, 2007). Teachers 
are called upon to elevate the quality of the oral language environment in their classroom by ensuring a focus on this kind of 
discourse and communication. Edward-Groves, Anstey and Bull (2014) note the following hallmarks of good oral language / 
effective dialogic teaching practices in a classroom:

1. Teachers go beyond asking questions that can be answered by recall, to ask authentic, exploratory, probing, open questions. 
Teachers can question students as a way of encouraging them to develop and refine their ideas and positions.

2. Teachers hold high expectations that students will ask questions and contribute ideas.

3. The culture of the classroom needs to value tentativeness, risk taking and not having to always know the right answer.

4. Teachers build on students’ interests.

5. Teachers allow pauses for thinking and for formulating answers and questions.



Oral Language Components



Oral Language Components
Oral language is often associated with vocabulary as the main 
component. However, oral language is comprised of much more. 
In the broadest definition, oral language consists of six areas: 
• phonology, the sounds in language
• grammar, (syntax) the rules of language
• morphology, smallest meaningful parts of words (morphemes)
• vocabulary, (semantics) meanings of words
• Pragmatics, social rules of language.
The acquisition of these skills often begins at a young age, before 
students begin focusing on print-based concepts such as sound-
symbol correspondence and decoding. Because these skills are 
often developed early in life, children with limited oral language 
ability are typically at a distinct disadvantage by the time they 
enter kindergarten (Fielding et al., 2007).



Phonology
• Phonology covers the organization or 

system of sounds within a language. 
• Once the phonological system has been 

acquired for basic listening and speaking, 
children begin to develop phonological 
awareness—the awareness of words in 
sentences or syllables in words. Other 
aspects of phonological awareness include 
rhyme, alliteration, onset rime (word 
families), blending, segmenting, and 
manipulating sounds. At the most complex 
level is phonemic awareness (blending, 
segmenting, and manipulating words at the 
individual sound—or phoneme—level). 



• As children develop their oral language skills, they also develop an 
understanding of grammar—the set of structural rules that govern 
the combination of words and phrases into sentences, as well as 
how sentences are combined into paragraphs. 

• Knowledge of these rules helps children understand the 
relationship among words and apply vocabulary and abstract 
thinking to their comprehension of oral language. 

Grammar (Syntax)



• Sometimes considered to be a subset of syntax and 
sometimes considered as part of vocabulary (semantics), 
morphology is focused on the smallest units of meaning 
within a word, as well as the rules about how those words are 
formed. For example, if we were to examine the word “cats,” 
a basic analysis would show there are four phonemes: /k/, 
/a/, /t/, and /s/. 

• The word ‘cats’ has two morphemes (meaningful word 
parts): “Cat” is a feline animal, and “s” tells us that there is 
more than one cat. Morphology can also include the study of 
structural analysis—how words are joined together and build 
vocabulary by analyzing the morphological structure of the 
word (prefix, root, and suffix)—which then helps build upon 
the child’s foundation in vocabulary.



The development of vocabulary focuses both on 
expressive and receptive vocabulary. 
Expressive vocabulary represents the words a student 
actively uses when talking, writing, or otherwise 
communicating. 
Receptive vocabulary represents the words that a 
student understands—based on context and 
background experiences—but may not necessarily 
use when speaking or writing. 

Vocabulary (Semantics)



Pragmatics
Considered by some reading experts as the “hidden curriculum” 
in a classroom, pragmatics requires the understanding of the 
social use of language.
This includes social norms regarding 
conversational turn-taking, personal space, 
and appropriate behavior with peers and 
authority figures in a variety of common 
social situations. In some classroom settings, 
students lacking background experience—
which can be attributable to cultural 
differences in some instances—don’t 
understand group dynamics and 
expectations regarding behavior. 
Understanding a variety of situations 
prepares students for more successful 
comprehension at later stages, including 
both listening and reading. 



Strategies to Support Oral 
Language Development
The Link between Oral Language and Literacy



Focus on Early Years
Strategies



Oral Language in the Early Years 
Five practices to consider incorporating into the early years to support 
the development of Oral Language

• Understanding the role of language in culture and identity

• Puppets to support oral language development

• Language learning in digital environments

• Positive, purposeful interactions

• Building vocabulary through shared experiences



Oral Language, Culture and Identity
• What do you know about the home languages that your 

students speak?
• Most people have students that are speaking languages other 

than English at home.
• It is important to recognise and celebrate the students’ home 

languages so that
• Students can engage

• They learn how to behave
• Students feel respected

• They can share aspects of their culture
• Students express their emotions

• The respond to others
• Students are able to persist

• They try new things, share needs/wants, ask for help etc

• Language is intrinsic to the expression of culture. 
Language is a fundamental aspect of cultural identity. It 
is the means by which we convey our innermost self 
from generation to generation. (Rovira,L. 2008)

Children belong first to their family, 
their cultural group or community, 
then school.
Teachers encourage children to build 
a sense of belonging and 
interdependence with their 
classmates through language 
interactions that demonstrate 
shared purpose e.g. practising 
personal and social skills to interact 
positively with others by learning to 
say ‘Hello’ to each other in home 
languages.



Oral Language and Puppets

• Consider using a special teacher puppet

• They are a valuable means of promoting oral language 
and confidence. When puppets are incorporated into 
learning, children retain knowledge more effectively. 
Children communicate naturally with puppets and gain 
confidence in expressing themselves.

• Children can practice language and vocabulary skills 
using puppets.

• For shy children, puppets can be a starting point of 
expression as they may feel more comfortable 
expressing themselves through the puppet.

• It all becomes fun when a puppet is brought into the 
picture.

http://thespoke.earlychildhoodaustralia.org.au/give-hand-using-puppets-classroom/


Different types of puppets.
• Feelings puppets allow children to delve into the emotions of others as well as themselves. This is empowering as well as educating. They’re 

great for the development of language and vocabulary, but they also encourage children to use their communications skills to verbally express 
what they’re feeling and work through some of those emotions. They can express their feelings in a way that’s safe for everyone. This supports 
neurodiverse learners as well. 

• Animal puppets are more open ended. Children can be more creative about what that puppets role might be. Language develops in social play 
using puppets for role play and for bringing story telling to life. Role play helps children develop language and communication skills and 
promotes creativity and imagination. They encourage children to become more confident and develop a stronger sense of identity. 

• Sock puppets are even more open ended because they can take on a variety of roles and genders, they can be people or animals, developing 
language and communication skills, negotiation and cooperation, etc.

• Scripted puppets (play) have specific roles and sit within scenarios that might involve role, conflict, resolution, theme, dialogue. This might be 
an ongoing conversation between the characters or a narration that describes what they are doing. Puppet plays often use repetitive phrases 
that the children can anticipate and repeat. 

Social Development: Puppets can
• Increase children’s communication and social skills by providing structured opportunities to interact with the puppet. 
• Children can practise these skills by using puppets to interact with other children.
• Children can learn to interact in relation to others with care, empathy and respect e.g. stroking it, cuddling it, patting it ’s head etc.
• Children who are reluctant to speak out or try new words/phrases develop confidence by talking to the puppet because the focus is on the 

puppet, not the child or the speaker.
• They can help students feel safe, secure and supported. It doesn’t matter if the puppet makes a mistake.

Emotional Development: 
• Puppets give children a friend to talk to or a way to talk to other children without having to speak directly to them
• They can provide the support for children to seek out and accept new  challenges and celebrate achievements of themselves and others.
• They can help children to increasingly cooperate and work collaboratively with others.
• The puppet can model new behaviours for children to practice
• They allow children to enjoy moments of solitude.

Cognitive development
• Puppets can be a great tool to grab the attention of students if it has an engaging personality.
• Can be beneficial to have a puppet that only the teacher uses, that belongs to the teacher and is there to help teach
• They can help children develop dispositions for learning such as curiosity, cooperation, confidence, creativity, enthusiasm, imagination and 

flexible thinking.
• Don’t worry if your ventriloquism skills aren’t great – the children won’t pay any attention to you. Their eyes will be on the puppet
• Puppets with moving mouths are especially good in language lessons
• Make sure your puppet uses eye contact with who it iis speaking with. 

Caution: Make sure students don’t see the puppet ‘dead’. Make sure if it lives in a cupboard or a box, that it goes away and comes out ‘animated’. 
Don’t leave it hanging ‘dead’ on a hook or over your mini board. It can be upsetting for some children



Language learning in 
digital environments 

Multimedia stories can foster children's implicit and explicit story comprehension. 

• Oral language provides a foundation for reading comprehension. 

• Story comprehension is a fundamental oral language skill. It covers making inferences, 
identifying main ideas, monitoring, perspective taking, applying working memory capacity, and 
complex reasoning. Research has found that explicit and implicit story comprehension is 
enhanced by using multimedia enhanced story books. 

• Digital storybooks (ebooks) provide a strong link between text and visuals to enhance story 
comprehension by making that narration more concrete.

• Multimedia stories can Foster children’s implicit story comprehension and inferential thinking 
about the content of the story.

• Animated illustrations can help children to recall stories – Can recall more elements of the 
story and the length of story retellings are greater. 

• E books can increase engagement and the development of our language through vocab and 
comprehension.

• Key features of language thinking that can be applied and adapted to the digital environment 
include: 

• Repetition – games and experiences where language is repeated over and over within a context

• Visual cues – benefit language learning by aligning images with language to reinforce learning

• Production – in which children need to not just understand but also speak and produce language

• Collaboration – use group presence and digital play. Share devices and use them in playful scenarios 
so students are interacting with each other.

Theories and Implications:
“Children need Frequent practise, in 
language topics that are of interest 
to them. Children need interactive 
learning contexts with opportunities 
to practise in a meaningful context 
so they can obtain clear 
understanding of vocabulary and 
language purposeful stop the role of 
storytelling and play as a social 
context for language learning 
appears central for young learners, 
with rich Connexions to real world 
engagement facilitating meaningful 
learning. Links to intercultural 
understanding, including songs, 
music and familiar contexts (such as 
food and art) may also be beneficial 
“Highfield, K., 2015 Language learning in the 

21st century – is there an app for that?



Building Language Learning Through Digital Technology
Modelled language: Digital technology can be a great tool for modelling language, especially new language for students. It can

• capture the attention 

• engage students especially with devices that allow students to move, tap and drag items and hear them while possibly seeing text at 
the same time 

• help students build confidence because they can practice sentence structure and vocabulary in their own time and at their own pace 
without an adult watching

• Encourage practice and repetition in a way that the regular classroom may not, especially with apps that incorporate an element of 
game play.

Oral Language Production: when students speak to the tablet/device perhaps through voice to text or to make something happen. It can

• increase children’s communication by providing them with context for language use and immersing them in an imaginative space.

• encourage students to produce speech especially if they need to use the microphone

• Practice oral language in a non-threatening environment (think language learning apps for adults) 

Language comprehension: demonstrating an understanding of what’s being said. It can

• allow students to explore text, be playful, revise text

• can use creativity to create stories. Use technology to express ideas that others can then understand.

• provide rewarding feedback – instant

• encourage collaboration.



Oral Language Strategies Across Years



Create a Language Learning Environment
• It is important that the classroom 

environment is supportive and nurturing 
where a variety of communication styles 
are valued, accepted and accommodated. 

• Teachers can design differentiated 
teaching and learning activities that draw 
on pupil’s interests, knowledge and skills. 

• Teachers can also support students by 
helping them to develop strategies to use 
when speaking and listening for different 
contexts.

•  By providing authentic purposes and 
audiences for speaking and listening, 
pupils will become confident and 
enthusiastic communicators.

• A language learning environment can be 
created by focusing on three key 
elements:



Developing the Physical Environment
• Table/display board to display objects of personal interest/topic related resources

• Dress-up boxes as this allows pupils to engage in spontaneous role play, to re-tell experiences, 
and experiment with new ideas and vocabulary

• Collection of puppets to encourage re-telling favourite stories

• Creative area (toys, dress-up clothes, creative equipment)

• Rug area for instruction and whole group activities

• Library for children’s books. Perhaps include a special place for books the children have 
created so they can be re-read

• Listening corner with audiobooks, this provides another opportunity for pupils to listen to a 
variety of audio recordings

• Telephones and message pads to practice conversational and inquiry skills

• Table for students to display objects of personal interest, work samples of topic related 
resources

• Hand-held dictaphones to enable students to record speaking to share with others. The 
recordings could also help in self-assessment on performance and setting personal goals

• Display of songs, poems and chants that have been taught in class. Encourage students to 
recite them for other people, practicing the patterns and rhythms of language

Note: Involve pupils in developing classroom displays that showcase their case, illustrate new 
concepts or support their learning of new skills. Encourage pupils to explain or describe these 
displays to visitors



Developing the Classroom Culture with Oral Language

• Create a classroom culture of “have a go”

• Be sensitive to cultural differences

• Emphasise enjoyment for all

• Value social talk and the use of language used in the home

• Seize the moment if something unusual in the school 
happens or if a child brings something to school

• Encourage all attempts by the children at both speaking and 
listening

• Teach pupils to share classroom responsibilities e.g. change 
the calendar, set up writing table, organize the library

• Maintain an emphasis on enjoyment

• Provide opportunities for the children to reflect and review 
their speaking and/or listening

• Explicitly teach students to take turns in groups

• Communicate high expectations

• Motivate pupils to speak with all members of the class



Developing Opportunities for Oral Discussion:

• Model good listening to the children

• Model using specific language to the children e.g. re-telling 
stories

• Provide role play opportunities to experiment with language

• Teach/display nursery rhymes, poems, songs, chants, raps so 
that children can hear and practice the structure and sounds

• Read aloud to the children every day

• Provide puppets, felt boards, toys to re-tell favourite stories

• Read a variety of text types to the children

• Invite guests into the classroom

• Model and allow the children to purposefully practice the 
language associated with group work and social interaction

• Teach pupils to resolve conflicts through language e.g. “The 
next time you should say” , “I would like to play with that 
ball when you have finished please”

• Read or recite poetry to the class each day



Providing Opportunities for Social Interaction
Oral language develops through practice, but most talking in classrooms is done by the teacher. Sylva et 
al (2004) found that 73% of preschool children’s time( in the United States) was spent without any direct 
teacher-child interaction. Those interactions that did take place took the form of closed questions that 
did not build oral language facility or literacy skills. Only 8% of children’s time was spent in elaborated 
interactions with teachers.
Considering the increased size and complexity of older year levels, we can assume that generally the 
percentages are no better for older children and are probably worse.

Children need time, opportunities and resources to develop oral language skills.
Oral language develops most effectively through one-to- one conversations with a better language user 
who can model more sophisticated structures and vocabulary.
Creative ways to increase the contact that students have with better language users in pairs or very 
small groups should be a priority. This can involve students from a ‘buddy class’, parents or other 
volunteers who can engage with students on a regular basis, perhaps 
• sharing a book together, 
• talking about a weekend activity, 
• a celebration or any event that will promote spontaneous language. 
These activities also help children develop appropriate turn-taking, intonation, expression and eye 
contact. If older language users are not available, pair those children who need more support with 
better language users among their class peers for 15 minutes of table talk every day (Woodward et al, 
2004). Provide material such as play dough, pictures or objects to prompt the discussion, and rotate 
these each day to initiate new conversations.
Incorporating as many opportunities as possible for students to engage in discussions and 
conversations—and equalize the talking time—is the easiest and most effective way to build oral 
language competence, which is the forerunner of broader literacy achievement.



Classroom Talk and its Value for Learning
• Often students come to school with too little language to support comprehension. It is 

our responsibility to support their development once they reach school age. 

• It is often not focused on enough and might be a missing link that if focused on, will 
allow students to get better results across their literacy.

• Most of our intervention work has a focus on phonics/phonemic awareness but if you 
have students with difficulties in both word recognition and language comprehension, 
we need to put focus into supporting both parts of the equation. 

Teachers need to engage all students in general 
classroom talk and in activities that require specific 
listening and talking skills. Teachers also need to be 
aware of and incorporate, the cultural practices and 
perspectives of all their students where possible. 
When students feel that the talk and activities in the 
classroom are meaningful, purposeful and meet their 
needs, they are likely to better engage in learning.  
ERO, 2017



Planned 
Vocabulary 
Building 
Through 
Shared 
Experiences

Small group interactions can

• Allow students to learn new words, particularly tier 3 or subject specific vocabulary e.g. cooking 
terms, art terms etc

• To provide hands-on opportunities to practise the words

• Can provide strong physical links to oral vocabulary 

• Encourage conversation – easier for everyone to have a voice

Partner interactions (planned or incidental) can

• Encourage conversation as they’re more relaxed

• Be playful

• Provide opportunities to talk about ideas e.g. reporting back to group esp. Tier 1 words

Whole group interactions (tends to be more teacher led). It can 

• Provide structure to building vocabulary

• Give students a shared sense of purpose

• Provide opportunities to participate in oral language activities like singing and games

• Be an idea way to practice focussed language

• Help students learn about rhyming and the sounds of language

Shared Reading experiences e.g.

• Big books where students can follow the printed text while the teacher reads aloud

• Rhyme and repetitive text – students can read the predictive text

• Familiar stories – students can confidently read aloud

• Concepts of print and the reading process

• Oral discussions about the book not only through reading the text

• Shared reading can support all of the pillars within The Big Six



Positive, Purposeful Interactions
Responsive, warm and supportive verbal interactions between teachers and students build the foundation for learning. Research
indicates that the way teachers interact with children is crucial in determining how children develop over time. (Curby, T. & Brock, L. 
2013). We're more likely to thrive and achieve positive learning outcomes when we feel a sense of belonging, feel valued and feel 
understood as an individual.

Children benefit most when teachers engage in stimulating interactions that support learning and are emotionally supportive. 
Interactions that help children acquire new knowledge and skills provide input to children, elicit verbal responses and react ions from 
them, and foster engagement in and enjoyment of learning. “Investing in our future”

(Society for Research in Child Development, 2013)

Conversation

• Introduce new vocabulary during conversations and encourage students to ask the meaning of new words.

• Use a variety of vocabulary that is beyond what they would normally use but still ‘explainable’

• Use it throughout the day

• Students who build Language skills are better able to express themselves and connect with others so model this for your 
students

• Expand on what children say to stimulate their children's thinking and provide a platform for continuing conversation

Questioning:

• ask open ended questions to support children's thinking and comprehension skills

• talk with students to support language skill development. Build relationships with them to find out what they like. 

• Create comfortable and supportive learning environments. Don't use a loud voice

• use collaborative learning conversations in small groups so everybody has a voice

• Have reciprocal, or back and forth conversations with children about things that interest them in order to keep them 
engaged and to provide learning opportunities



Descriptive commenting

Descriptive Commenting is about entering the child’s internal world by 
simply describing and narrating what they are doing. This can be likened to a commentary 
team at a football match. We position ourselves as an “appreciative audience”, modelling 
and coaching the language associated with learning, persistence, feelings and social skills.
Examples:
•“The big teddy is sitting under the chair. The small teddy is on top of the chair”.
•“I like how you’re looking so carefully and taking your time to think about where the 
next piece of the puzzle goes”.
•“I’m going to wait until you’re finished and then I’m going to have a turn”.
•“I think you’re feeling worried about this. It’s something different from what we 
normally do and change can be hard at first. That’s why you’re finding it hard to focus right 
now”.



Hei Awhiawhi Tamariki 
ki te Panui Pukapuka 
(HPP) / One hand 
Approach

• Language develops in children when you give them lots of 
information to think and talk about.

• Your hand can remind you to give four lots of information before 
asking a question.

• For each picture in the book, the teacher/tutor thinks of four 
statements they could make (four fingers) and one related 
question they could ask (the crucial thumb).

Information can be about:
• Names/Labels
• Size
• Colour
• Shape
• Function
• Location
• Inferencing



High Impact Words (Tier Two Words) 

Tier 2 words should be the focus 
of direct instruction, as these are 
the words that will be most useful 
across multiple contexts and that 
children are less likely to learn 
without assistance.

Interesting Vocabulary Facts!
A few thousand words account for 
90 per cent of the spoken 
vocabulary anyone uses or hears on 
a regular basis! (Hayes and Ahrens 
1988)
A highly educated adult has a 
listening/speaking vocabulary of 
about 10,000 words but likely 
knows nearly 100,000 words in 
reading and writing (Byrnes and 
Wasik 2009).
It has been found that by the age 
of three, children from lower 
income families know 600 fewer 
words than children of the same 
age from families with higher 
incomes (Hart and Risley, 1995)
In order for children to become 
proficient readers, they need to 
learn five to six new words per day, 
38 words per week, 2000 new 
words a year, and 10,000 by the 
age of 6!



Using Texts as Prompts for OL

• https://jenniferfindley.com/read-alouds-
teach-theme-mentor-texts/

• https://pernillesripp.com/2015/10/03/great-
picture-books-to-teach-theme/

• https://www.ozlitteacher.com.au/2020/10/18
/10-books-to-teach-friendship-kindness-and-
gratitude/

• https://the-teacher-next-door.com/mentor-
texts-for-teaching-courage/

• https://sccl.bibliocommons.com/list/share/71
512876/1663449059

• https://childhood101.com/picture-books-
words-word-play-vocabulary/

https://jenniferfindley.com/read-alouds-teach-theme-mentor-texts/
https://jenniferfindley.com/read-alouds-teach-theme-mentor-texts/
https://pernillesripp.com/2015/10/03/great-picture-books-to-teach-theme/
https://pernillesripp.com/2015/10/03/great-picture-books-to-teach-theme/
https://www.ozlitteacher.com.au/2020/10/18/10-books-to-teach-friendship-kindness-and-gratitude/
https://www.ozlitteacher.com.au/2020/10/18/10-books-to-teach-friendship-kindness-and-gratitude/
https://www.ozlitteacher.com.au/2020/10/18/10-books-to-teach-friendship-kindness-and-gratitude/
https://the-teacher-next-door.com/mentor-texts-for-teaching-courage/
https://the-teacher-next-door.com/mentor-texts-for-teaching-courage/
https://sccl.bibliocommons.com/list/share/71512876/1663449059
https://sccl.bibliocommons.com/list/share/71512876/1663449059
https://childhood101.com/picture-books-words-word-play-vocabulary/
https://childhood101.com/picture-books-words-word-play-vocabulary/


Exploring Books Together
Reading stories (narrative texts) provides the perfect oral language support, providing both 
stimulation and motivation. Sharing a book encompasses much more than simply reading it. 
Questions about the author and the pictures can accompany questions about the actual 
content.

Open-ended questions like ‘What do you think is going to happen now?’ and ‘Why do you 
think she did that?’ encourage language and broader cognitive development.

Retelling activities draws on memory and logical reasoning, and builds sequencing skills, 
practice of different tenses, and use of time-related connecting words. 

Talking about the story or content builds world knowledge; promotes imagination; helps 
children draw information from different sources to make inferences; engages them in 
critical thinking; and develops vocabulary and understanding of language structures. It also 
builds positive attitudes towards reading as an enjoyable and valuable activity (Tamis-
LeMonda & Rodriguez, 2009).

Picture books can also stimulate language and promote a rich discussion of ideas. Sharing 
books with younger children also develops essential knowledge, such as how to hold a book, 
turn pages and direct one’s eyes when reading. Pointing to words as the story is read builds 
the understanding that the print, not the picture, tells the story; that we read the left hand 
page before the right; that our eyes sweep from the end of one line to the next. It also 
builds concepts of letter, word and sentence; familiarity with letter shapes and sizes; upper 
and lower case; punctuation; and, eventually, such subtleties as the importance of letter 
orientation and order. These are critical understandings that prepare children for the 
complex task of reading.

Older children also benefit from having books read to them—even those who can read for 
themselves. Teachers can read books that expose the students to more sophisticated 
vocabulary and syntactic structures than students would be able to read alone, and that 
promote discussion about diverse and important topics that may not otherwise be raised.





https://www.ted.com/talks/sajel_bellon_the_power_of_heroic_conversations_cultivating_human_connection_healthy_cultures?utm_campaign=tedspread&utm_medium=referral&utm_source=tedcomshare
https://www.p4c.org.nz/


Conversation cards
EXAMPLE LIST OF CONVERSATION STARTERS

• What is the most beautiful place you have been?

• What is your favorite season? Why?

• If you had to change your name, what would your new name be?

• What is something that really annoys you?

• What is your biggest fear? Why?

• What is the best gift you have ever been given?

• If you opened a restaurant, what kind of food would you serve?

• What is your favorite holiday? Why?

• If you could live anywhere, where would you live?

• What was the last book you read?

• Describe yourself in two words.

• How much time do you spend on the internet? What do you usually do?

• What is your favorite dessert?

• What is one goal you have for the year?

• Would you rather go back in time or go to the future?

• Would you rather go to the beach or the mountains?

• If you could invent something, what would it be?

• What is one of the most important things you’ve learned?

• What is one thing you can’t leave home without?

• What is one thing that you are really good at?

• What is the best vacation you have ever been on?

• What is your favorite thing to do to relax?

• What is your earliest memory?

• Would you rather live in a house, on a boat, or in space?

• Would you rather stay up late or go to bed early?

• What is your favorite thing to do with your family?

• If you had intro music, what song would it be? Why?

• What word or saying from the past do you think should come back?

• What is the best room in your house? Why?

• What is a TV series you enjoy?

• What is your favorite flavor of ice cream

• If you could live anywhere in the world where would it be?

• What is your favorite TV Show or favorite movie?

• Do you have something you would consider a guilty pleasure?

• What is one food that you could eat every day for the rest of your life?

• Name one thing you have on your bucket list.

• What is your favorite sport to watch or to play?

• What is your favorite restaurant in your home town?

• If you could get rid of one social media platform, what would it be?

• https://childhood101.com/printable-conversation-cards/

• https://hip2save.com/wp-content/uploads/2021/02/Binder1.pdf

• https://www.thirtyhandmadedays.com/table-talk-dinner-conversation-starters/

• https://www.thirtyhandmadedays.com/guidelines-for-manners-to-teach-kids/

• https://assets.dropbox.com/documents/en-us/creative-conversation-cards.pdf

• https://mentalhealth.org.nz/resources/resource/conversation-cards

https://childhood101.com/printable-conversation-cards/
https://hip2save.com/wp-content/uploads/2021/02/Binder1.pdf
https://www.thirtyhandmadedays.com/table-talk-dinner-conversation-starters/
https://www.thirtyhandmadedays.com/guidelines-for-manners-to-teach-kids/
https://assets.dropbox.com/documents/en-us/creative-conversation-cards.pdf
https://mentalhealth.org.nz/resources/resource/conversation-cards


Speaking and Listening Skills



What needs to be taught for speaking 
and listening skills?

• Awareness of broad rules that govern social interaction:
• Turn taking

• Recognise pauses for questions , new directions or interruptions
• Allowing others to go first

• Holding the floor (the speaker)
• Who holds the floor?
• How do we use eye contact, body language, gestures and pauses?

Adjacent Pairs: Two side-by-side utterances by two different speakers for social interactions 
e.g.

• Question and answer
• Greeting and response

• Repair
• Checking for meaning
• checking others understand you



Speaking and Listening Skills:
Developing Listening Skills 

• listening is arguably the most 
important skill used for obtaining 
comprehensible input in one's first 
language and in any subsequent 
languages. It is a pervasive 
communicate if eventful stop we 
listen considerably more than we 
read, write or speak.” (LeLoup and 
Pontero, 2007)

• To teach listing skills, teachers need 
to 
• explicitly model how to be good 

listeners
• Schedule quiet, listening opportunities 

as part of the school day 
• provide spaces in the classroom that 

encourage conversation and attentive 
listening EG ‘The Shop’ or ‘The 
Doctor’s’



Teach Active Listening

Listening is a core component of oral language. Some 
students can hear, but are not active listeners.

Active listening requires 
• selective and sustained attention, 
• working memory, 
• cognitive processing, 
• and information storage and recall mechanisms.

Teachers can help students develop these skills by 
giving them tasks, such as

• Listening for specific or key information;
• Listening to answer specific questions; 
• Listening to follow instructions (treasure hunts!)
• Barrier games and story grammar activities require active 

listening. 
• For older students, teaching note-taking skills from oral 

input also develops listening skills.



Speaking and Listening Skills: 
Developing Speaking Skills 

• explicitly model effective speaking in a formal and informal 
manner

• provide opportunities for students to engage in 
conversational-style speaking e.g. using the shop area (junior 
school), providing scenario cards

• give students tasks that involve observing and recording 
effective speaking

• use role-playing to teach and reinforce good conversational 
skills

• carry out activities where the whole class read aloud

• teach the rules that govern social interaction 

• create organic charts to capture the mannerisms associated 
with effective speaking such as the non-verbal behaviours



Activity to develop Speaking and Listening 
Skills:  People I Talk To, People I Listen To 
(Junior School)

• This activity provides pupils with an 
opportunity to discuss the different 
purposes for speaking and listening. 
Teachers can draw on contexts inside and 
outside the classroom. Use a variety of 
photographs or pictures of people that 
the pupils meet or interact with on a daily 
and weekly basis.

1. Choose a picture and discuss using the 
following questions, when do we talk to ...? 
What do we talk about with....? How do we 
speak when we talk to....?
2. Repeat with other pictures emphasising 
choices that are made according to topics 
that may be discussed or the purpose of 
the speaking.



Activities to Develop Speaking and Listening skills:
 Act It Out  ‘Scenario Cards’

This is a small group activity designed to give pupils time to decide what they would do in 
different situations. It provides them with the opportunity to discuss the information they 
need to include and to try to find ways of improving their speaking and listening.

1. At the table pick a scenario card and discuss these questions, what is happening? How 
do we know? What will we say and do so that everybody knows what we mean? How can 
we say this so that it sounds like the talk we use in school? What will we do to show that 
we understand what is being said?

2. You need to decide who will act out the part and where the action will start, before, 
during or after the event on the card.

3. Try acting it out.

4. Students can then reflect on these questions, what made sense and why? where else 
could we listen like this?, where else could we speak like this? What would we say 
differently next time and why?



Speaking and Listening Skills: Nonverbal Behaviours 
The way we use voice, facial expression and body language affects the message we're trying to give . 

Create an awareness around the expressive nature of the way a person uses their body and voice to equip learners to express themselves in an 
effective manner. 

• Use of voice: intonation and pauses to convey meaning and attitude 

• volume: depending on the needs of situation, purpose, and audience e.g.
• Loud voices for a play 
• quiet voices for the library 
• changing the voice for ‘drama’ and effect
• Matching voice to the intended audience 2 support our message 

• intonation: 
• download to show that a message is complete 
• upward to indicate a question 

• pitch: useful to express emotion 
• rises when we're excited
• Lowers when we are sad

• Pauses: moments of silence between phrases 
• to separate ideas and hold attention 
• especially useful when giving formal presentations 

• Pronunciation: May require particular teacher support to model words in meaningful contexts 

• Proximity: the amount of personal space between people who are talking . Impacted by the relationship between them, their personalities,
their culture all whether the situation as personal, social or public 

• Eye contact : dependent on the relationship between the communicators come on euro development and effect on both speaker and the 
listener. 



Developing Speaking and Listening Skills: 

Pragmatic Skills
Early language learning is referred to as pragmatic knowledge (Otto, 2006) as it is purpose driven . One 
component of this is conversational skills which influences how well young learners can interact with 
others . While most children pick up this knowledge naturally, teachers may need to support children in 
their ability to be good conversationalists. 

• General strategies can include 
• asking open-ended questions: rather than using teacher talk which is focused on giving instructions, providing 

information or correcting behaviour or information. 
• Wait time: Attentive body language, expanding children's responses, asking clarifying questions and using 

reflective listening techniques or ways to support children's continued participation in current and future 
dialogues (Otto 2006)

• Model good listening and speaking techniques 
• try and position yourself at the child's eye level
• Treat children as if they are skilled at conversation - give them your full attention and ask open ended questions 

to follow up
• Speak to all children
• Ask children questions about things to which you do not know the answer AJ asking them to reflect on a topic or 

formulate an opinion 
• Help children learn to listen to one another 
• Limit group time and small group discussions to a reasonable expectation of attention time 
• Value home languages including sign language 
• Rather than doing show and tell, consider show and ask IE children bring in items or objects to talk about in 

response to the questions that the rest of the class asked them (Jalongo, 2008)



Activities to Develop Speaking and Listening Skills
• News/weather reports

• Show and ask

• Project shares

• Story sacks

• Puppets

• Model good story-telling

• Circle stories

• That’s good; that’s bad

• Varied stories (different genre read-alouds)

• Sound stories (with sound effects)

• Reader’s theatre/plays

• Shared reading

• Shared poetry

• Who am I game (Headbands)

• Songs

• Debates

• Brainstorms

• Continuum/4 corners: agree, strongly agree, disagree, strongly 
disagree – then justify

• Emotions cards

• Social emotional decks

• Role plays

• Think-pair-share

• Partner discussions

• Giving and accepting feedback WWW (what 
went well) EBI (even better if…)

• Conversations stations (prompts)

• Response to prompt: evaluate, justify etc 
Brick by Brick

• Developmental play activities

• Jigsaws 

• Cooperative learning approaches

• Games

• Conversation scenarios (situations on cards)

• Questioning and interviews

• Feely bag: - describe without looking

• Recorded news reels, speeches, movie 
excerpts

• Hot seat – taking the role of a character

• Barrier games (see next slide)

• Blindfolded instructions – is this the way

• Blooms questions (see next slide)



Waves of Words

• Wash your students 
in words – adapted 
from Steven Stahl



Using Blooms Taxonomy to Support 
Oral Language - Questioning

Knowledge (recall): Tell, list, define, name, when, where, state, identify ...
• Who?,  What?,  When?,  Where?,  How?, What happened next?, How many?,  What is the name of ...?,  

Which is true or false?
Comprehension (understanding): Retell, summarise, describe, explain, predict, restate, estimate ...
• What is meant by?,  How would you describe?,  What is the difference?,  Can you tell me in your own words?, What is the main idea?,  What 

do you think will happen next? What is the main idea?, Why did ...?, Tell me about the ____’s size and shape., Can you provide an example 
of ...?

Application (solving): Solve, use, construct, classify, examine, illustrate, modify ...
• What would happen if ...?,  How would you ...?,  How might you use this?,  What information would you need to ....?,  In what other way can 

these be sorted?,  Can you draw a diagram of what you see?,  What would you do next time?, If you had to... what would you do?, Why is .... 
significant? Devise a set of instructions for ..., Where have you seen something like this before?

Analysis (reasoning): Analyse, compare, distinguish, examine, order, categorise, infer, investigate ...
• Which were facts and which were opinions?, What was the purpose of ...?, What are the parts?, What might have happened if ...?, What do 

you see as other possible outcomes?, What were the causes of...?, What were the effects of ...?, How are these the same?, What is the 
difference between ...?

Synthesis (creating): Create, design, formulate, invent, imagine, devise, combine ...
How can these be combined?, What conclusions are you making?, Can you design a ... to ...?, Can you see a possible solution?, Can you 
develop a proposal which ..., What other ideas do you have for ...?,  How could this process be rearranged?, What is your plan for 
accomplishing this task?, How can you use what you learned?, Why not compose ....?
Evaluation (judging): Check, choose, prioritise, critique, hypothesise, judge, debate ...
How could this be improved?, How would you rank order?, What is the most important?, Justify your opinion .../how did you make your 
decision...?,  Which is better? Best?, What is your top priority?, What criteria did you use?



Teach a Variety of Spoken Texts 
Function Used For Demands language of

Instrumental expressing needs/ getting things done asking, requesting, explaining 

Regulatory influencing the behaviour, feelings/ 
attitudes of others 

sitting tasks, managing, negotiating, instructing, directing, 
controlling 

Interactional getting along with others initiating, sympathising, reconciling, arguing, encouraging, 
empathising 

Personal expressing individuality and personal 
feelings 

stating opinions, confronting, expressing thoughts and feelings, 
recounting experience 

Heuristic seeking and learning about the social and 
physical environment 

interrogating, discussing, asking, querying, investigating, 
clarifying 

Imaginary creating stories, games, new worlds and 
new texts 

storytelling, anticipating, predicting, imagining, playing, 
experimenting 

Representational communicating information telling, lecturing, stating facts, sharing skills, commenting, 
imparting knowledge, informing 

Many theorists claim that the different purposes for which we use language fall under various categories. 7 
Functions of Language (Halliday’s Functions of Language 1972)



Barrier Games
It is very important that students have the opportunity to both ask 
questions as well as answer questions. When activities are teacher-
centered, students often only have the chance to answer questions. 

By setting up communication activities like barrier games, students 
have the opportunity to speak and listen in pairs, rather than risk 
making mistakes in front of the whole class. 

Barrier games are simple interactive activities where children are not 
allowed to see what other players are doing and have to speak and 
listen clearly to complete a task. 

The games help children learn how to give clear instructions and 
descriptions, listen well and ask good questions for clarification. 
Groupings can be varied with one person giving instructions to a group 
or whole class, or two teams, pairs or individuals positioned across a 
barrier from each other.

 The barrier can be a large piece of card, an A3 landscape ring binder 
file, etc. Rather than use a barrier, children can sit back to back with a 
partner. 

Procedure: In a barrier game, students work in pairs to complete an 
information gap activity. Usually, one student has a complete map, 
drawing, table or graph, and the other has just the outline with some 
information filled in. The students have a piece of cardboard or a folder 
between them, so that the student with the incomplete map cannot 
see the completed example. The student with the complete map tells 
the other student where to place things on his or her map. The student 
with the incomplete map can ask questions to help place things as 
precisely as possible. 



Barrier Games - Types

1. Sequencing or pattern making: In pairs children describe successive items in an array or sequence such as 
bead threading, attribute blocks or toys to their partner and they complete a similar pattern.

2. Matching pairs: Students take turns to describe pictures or objects. One person describes the picture/object 
until the other child locates the matching picture/object.

3. Assembly: Assemble a picture from a selection of shapes. One player describes the picture and the other 
assembles the shapes to make the picture.

4. Construction: One player describes the steps in building a construction and the other player follows the steps 
in creating the structure.

5. Location: Students place items in relation to each other on a picture board. One student describes the objects 
location on the board and the other player listens, follows directions and places the items in the same location.

6. Grids: One student describes the location of an object on a grid. The other child listens and places their object 
in the same section of the grid.

7. Mapping: One Student describes how to get from one point on a map to another. The other child listens and 
draws the route on a corresponding map.

8. Spot the difference: Give pairs of students several pictures that vary in small details. The students describe 
their pictures to one another and identify the differences.



• Crosswords: one player has the down answers and the other the across 
answers. Players ask each other for hints to complete the missing part of their 
crossword – these may be word meanings, a cloze sentence or a phonic clue. 

• Picture completion – both players have a background scene and a set of 
pictures to complete a relevant picture. A barrier is placed between the two 
players. One player places the pictures and describes their position to the other 
player, whose task is to place them in the identical position. 

• Finding the way: Both partners have identical maps but one has a route 
marked, which must be described to the other player. This works well on a 
simple grid too 

• Matching pairs: The two players have a matching set of cards. One describes a 
card while the other locates the identical card. Players take turns until all cards 
are matched. This can be made easier by having very different cards; or harder 
by having cards that differ in only small ways, such as faces with different 
expressions. 

• Careful reading cards - you may be focusing on word-final consonants. Your 
cards could have little lists (one per card) like:hot hog hop;hot hop hop;hop hot 
hot. One player reads the list on his card (hot hot hop) and the other player finds 
his matchingcard.

• Make a caterpillar with different coloured body parts, and about a dozen food 
items (some were the same as those in The Hungry Caterpillar) Children take 
turns at relaying instruction e.g. Put your apple on the orange part of the 
caterpillar. 

 • Funny faces. Provide each child with a sheet of paper with ovals on it. One 
child makes a face using the stamps and describes what they are doing. The 
other tries to make the same face. Variation – make cards showing different 
faces in advance, and have one child describe them for another to recreate. 

• ‘What’s Wrong?’ pictures. 1 person describes a What’s Wrong card for the 
other person to draw. You do not need a physical barrier for this game. 

 

• Lotto game. Give one child the lotto board and one counter. Give the other 
child the matching cards. The child chooses a card and describes it, The child 
with the board puts the counter on to show which picture is being described. 
This game can also be used to practice specific language skills –for example, if 
the child is working on prepositions, they could use prepositions lotto. 

• Dressing game. Print out 2 people and 2 identical sets of clothes and hair from 
www.makingfriends.com. Cut the clothes out and laminate them for durability. 
Give each child a set. One child dresses their person and describes what they are 
doing, the other tries to make theirs the same. 

• Lego. Use a simple Lego kit. One person has the instructions from the kit, while 
the other has the pieces. The person with the instructions describes how to 
make the model. You do not need a physical barrier for this game. 

• Bead threading. Use a set of beads and commercially produced cards (or make 
your own set, using drawings or photos of the beads available to you), showing 
strings of beads. One child describes the string to the other child who makes 
them. 

• Guess Who? Play commercially available ‘Guess Who?’ game. You do not need 
a physical barrier for this game. Make your own ‘Guess Who?’ (especially 
suitable for group work). Take photos of everyone in the group. Optional – each 
person to add a paragraph about themselves giving information such as name, 
age, class/teacher’s name, favourite colour/food etc. Spread the pictures out in 
front of the group. One person chooses one of the pictures, without saying 
which it is. The rest of the group ask questions to work out who has been 
chosen.

• Drawing activity. Provide each child with some paper an identical pack of pens 
or coloured pencils. Have one child draw a picture and describe it. The other 
person has to try to make an identical picture.

• Colouring activity. Give each child an identical picture to colour (colouring 
pictures can be downloaded from a number of websites, alternatively, draw your 
own), and an identical set of pens/pencils. One child colours their picture and 
describes it for the others to make theirs the same. 





Supporting Narrative Language Skills

• Narrative language is the language required to relay a set of events. Recounting an event in one's 
personal life or explaining the life cycle of an animal–both these tasks require narrative language to 
relay the events clearly. Narrative language skills "include the ability to organize information in a 
logical sequence, as well as connect that information using appropriate complex grammatical 
structures" (Foorman et al., 2016 ). Narrative language skills can be actively taught and practiced, 
strengthening students' ability to both create and understand sequences of events in oral language.

•

Colourful Semantics

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_foundationalreading_040717.pdf


Allowing Wait Time
Waiting at least 3–5 seconds for children to 
respond is difficult but important. In reality this 
should be called ‘thinking time’ rather than wait 
time, because some children need additional time 
to process information before composing their 
answer.

Answers tend to be more complex if students are 
given more time to formulate their answer.

The acronym OWL (observe, wait, listen) has been 
successfully used to help remember the 
importance of giving children time to respond 
(Konza et al, 2010; Pepper & Weitzman, 2004).

It is also a useful tip for teachers.



Building Oral Language Development 
into Daily Routines and Activity
Oral language development can occur any time, anywhere. Because oral 
language permeates the school day, it is easy to build oral language 
practice into daily routines such as 
• roll call; 

• distribution and collection of materials;

• classroom organisation; entry and exit routines; 
• instructions.

 For example, during roll call, the teacher could ask a question of each 
child that must be answered in a sentence, such as ‘Where were you 
born?’ or ‘What is the name of one of your friends?’ 

Other activities that incorporate open-ended questions can be built into  
problem-solving in mathematics (Can you think of another way to...?); 

• daily story book reading (How did that make you feel?); 
• conflict resolution (How do you think he felt when...?); 

• and classroom organisation (How might we...?).



Modelling Thinking Processes: ‘Think Alouds’
We can observe young children talking to themselves as they engage in an activity. A typically developing five-
year-old might be heard saying ‘I’m colouring in the hair now. I’m choosing yellow...oh, that one’s broken...I’ll 
pick orange...’ and so on. As children mature, this ‘overt’ speech becomes progressively quieter mutterings or 
whispers until it is ‘covert’ or private speech: essentially the overt speech has become thought. This 
developmental progression is consistent with private speech research (Berk, 1986; Bivens & Berk, 1990). 

While most activity conducted by adults proceeds without overt speech, many of us revert to this when tasks 
become difficult. The more difficult the problem, the more likely we are to articulate our thinking processes as 
we search for a solution. 

Even quite minor hiccups in our day require this strategy: muttered utterances like ‘Where did I leave my keys?’ 
and ‘Now why did I come in here?’ punctuate our days.

Students whose language skills are not well developed are less able to use this strategy for either minor or 
major problem-solving tasks: modelling this for a range of tasks and situations is a very useful strategy. Making 
thinking processes transparent by thinking aloud reveals for many students the ‘secrets of learning’: the 
strategies that efficient learners use to work their way through a task or problem.

Self-talk is also a useful mediating strategy when feeling frustrated or becoming angry. Children who cannot 
manage their anger are often those who are less articulate: they need to resort to a physical manifestation of 
their frustration. Developing their oral language skills and use of language-based strategies does two things: it 
increases the chances that they have the words to resolve the issue verbally and it increases the chance that 
they can engage in positive self-talk and talk themselves down from mounting anger through the use of 
calming statements, such as ‘OK—I don’t have to get angry...I can handle this...I just have to take three deep 
breaths... then I think about what else I can do...I could just walk away...I could count to ten...’ and so on. 
Teachers could refer to times when they have used these strategies, thus providing models of these important 
social and self- management skills.



Teacher Modelling Clear and Correct 
Use of Oral Language

One of the most important things that teachers can do is to provide a good model of oral 
language use to demonstrate how the correct use of language assists communication 
and facilitates understanding.

• Give unambiguous instructions; 

• Use accurate descriptive and positional language;

• Use precise terminology where necessary;

• Give clear feedback 

Monitoring student understanding : Whatever year level you are teaching, teachers need 
to ensure that the language of instruction and management is understandable to the 
students. This will require regular checking for understanding to ensure you have a clear 
idea of the level of the students’ receptive language skills. Students may not be 
understanding much of what the teacher is saying if they

• have trouble concentrating during teacher talk; 

• look blank or confused;

• answer questions inappropriately (for example, by giving a ‘where’ answer to a ‘why’ 
question); 

• only partially follow directions; 

• or wait until others have responded before they respond. 

Teachers who are aware of these indicators can monitor their students’ understanding 
and adjust their language where necessary. 

Tips for Giving Instructions
• emphasise important words
• place verbs at the beginning of 
sentences.
Remember the 4S’s rule: 
1 say less
2 stress important words
3 slow down
4 show.
Less able users of the language tend to 
understand verbs and nouns more easily than 
more abstract parts of speech, such as 
prepositions and more complex constructions, 
like the negative. 
An instruction like ‘Don’t cut out before you 
colour in’ is likely to be heard as ‘blah blah cut 
out blah blah colour in’, resulting in the exact 
opposite of what the teacher wanted, leaving 
some children confused as to what they did 
wrong



Timely Feedback – Modelling Back

Students need to learn when their language or social interaction is incorrect 
or inappropriate.

The most effective response is to model the correct way without explicitly 
pointing out the error: regular errors should be targeted in a later lesson. 
Students also need support if they are standing too close, not giving 
appropriate eye contact or not allowing others to have a turn. These need to 
be gently pointed out.

While many children learn these skills over time, some children do not have 
the opportunity, so it is up to their teachers to support the development of 
these skills.

Example:

Student: “ The girl eating his sandwich”

Adult: “Yes the girl is eating her sandwich”



NZ Example of Oral Language Focus. 
Burnside Primary



• Remember to provide wait time of 3-5 seconds - in reality this should be called “thinking time” because some children 
need additional time to process information before composing their answer. Answers tend to be more complex if 
students are given more time to formulate their answer

• Build oral language development into daily routines

• Building language into instructions, entry and exit routines, play, songs, rhymes and stories during children’s early years 
develops language proficiency and builds positive attitudes towards literacy-related activities.

• Target some aspect of oral language development in each lesson – plan what aspect you will target. Effective oral 
language use requires concentration and attention. Oral language needs to be developed both incidentally, using 
“teachable moments”, and explicitly planned into lessons.

• Use stimulus pictures: This discussion strategy is a good place to practice natural language and language lessons. Use sets 
of picture cards purchased commercially or make a collection using old calendar photos or magazine pages.

• Use of Stories and books: Using books and stories to stimulate discussion is very important to connect the oral to print to 
literate continuum. Reading – the perfect strategy

• Retell – practice of correct sequencing, use of the past tense, and time-related connecting words such as after, then, 
next.

• Asking and answering questions: Ask literal and inferential questions at every opportunity throughout the day.

• Categorisation/Classification activities: Use opportunities in all Learning Areas to classify items by use, colour, content 
etc. Give the students the categories or let them discover the categories. 



Extra Support Needs



Oral Language Based Disorders – Look For:
• Oral language based disorder is related to the different levels required to process language including

• What they hear, at a phoneme level, word level, conversation/discourse level.

• What they can produce at a phoneme, word, conversation/discourse level.
• What they understand from what they hear
• How well they can communicate an idea/meaning in speech. 

• It can impact reading, writing, spelling, listening and speaking as it affects orthographic mapping, sequencing of ideas, sel ection and use of vocabulary 
and syntax. 

• There is a continuum of manifestations and the level of support they require. 
• Phonological processing – how students process spoken language. 

• Do they have difficulty pronouncing words accurately? 

• Do they have difficulty perceiving auditorily similar sounds?

• Do they have difficulty learning when information is presented in a primarily auditory manner?

• Do they have difficulty remembering names?

• Orthographic processing – how are students connecting sound to print and how are they interacting with print?
• Do they have difficulty with ‘coding’? i.e. matching graphemes to phonemes (that have been taught).  Difficulty with phonetic spelling and writing. Translating spoken words into print.

• Slow, laborious handwriting.

• Meaning – how students use vocabulary and engage in discourse in a meaning-based context
• Do they correctly match words and meanings?

• Can they infer from text?

• Do they understand words at a morphological level?

• Do they have trouble sequencing their thinking in words?

• Are verbal responses limited?

• Social emotional links to language-based disorders. 
• All our learning is language based. Language is expressive and receptive communication.
• Language based disorders are likely to be visible across multiple areas of processing – reading, writing, thinking, participation and contributions,  relating to others, 

self-regulation, emotions etc. The difficulty will compound over time. 
• It impacts memory as language connects how we code information
• They tend to have a fixed mind-set over a growth mid-set. They tend not to feel very good about themselves due to consistent academic failure. 

If you identify any behaviours which might indicate a language based disorder, intervene early and intentionally using eviden ce based practices. This will 
improve their academic performance as well as behaviour and social/emotional wellbeing. 



Structured Literacy Interventions 
for Oral Language Comprehension 



English Language Learners – useful resources

Teachers scaffold student’s learning in order to help them achieve. For 
an English Language Learner this will include scaffolding to support a 
their use of the English language.

ESOL online - Oral Language

English Language Learning Progressions (ELLP) Pathway

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Oral-Language
https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Professional-support-for-teachers-and-teacher-aides/English-Language-Learning-Progressions-ELLP-Pathway-Foundation-to-Stage-3-and-ELLP-Pathway-Student-Agency-Record


Auditory Memory
Auditory memory involves the ability to 
• assimilate information presented orally, 
• process that information, 
• store it and
• recall what has been heard. 

Essentially, it involves the task of attending, listening, processing, storing, and recalling. This 
may be a challenging task for many students, including those who do not have a learning 
difficulty.  A weakness in auditory memory can have serious consequences for learning 
because pupils may only pick up some of what is being said. Children with auditory memory 
problems appear to be trying very hard to listen. Because their eyes are focused on the 
teacher and they appear to be attentive, it is easy for the teacher to assume that these 
children have heard and taken in all that is being taught. However, in reality, they often absorb 
and make sense out of very little of what is being mediated by the teacher. As a result, these 
students recall only a small amount or none of what is being said. They might remember a 
word here or there, or part of a thought, without truly understanding much of the information 
presented orally to them. Students with auditory memory deficiencies frequently experience 
difficulty comprehending orally presented directions. They often think that they have 
understood directions for completing their tasks but when they become engaged in tasks, they 
often ask for the help or indeed ask for the teacher to repeat the instructions.

This will also impact reading as they also experience difficulty processing and recalling 
information that they have read to themselves. When we read we must listen and process 
information we say to ourselves, even when we read silently. If we do not attend and listen to 
our silent input of words, we cannot process the information or recall what we have read. 
Therefore, even silent reading involves a form of listening. Auditory Memory difficulties may 
lead to many problems in school with oral comprehension and the ability to follow oral 
directions. 

How you can help.
Support students to
• Repeat and use information
• Recite poems, songs, tales, 

rhymes, etc.
• Memorise and sequence songs
• Re-tell stories, e.g. fairytales, 

myths
• Re-tell stories using puppets or by 

illustrating a map
• Recall verbal messages or phone 

numbers
• Play memory games Kim’s game, 

Guess Who, Simon Says, ‘My 
Grandma went

• shopping and bought me a...’ 
Chinese Whispers

• Recount news events
• Use visual cues and mnemonics

Whanau consultation is paramount



What is Auditory Processing Disorder (APD)?
Auditory processing disorder (APD), sometimes referred 
to as central auditory processing disorder (CAPD), is a 
general term for hearing disorders in which the ears 
process sound normally but the hearing centres and 
circuits of the brain don’t always process incoming 
information sufficiently quickly or accurately. Children 
with APD can hear but they sometimes have trouble 
understanding what they hear. It can affect 
understanding, especially in challenging listening 
situations such as in the presence of other distracting 
sound, or when listening to complex information, for 
example, instructions. It is under-recognised and can be 
an underlying cause of learning difficulties in many 
children. It is estimated that 1 in 20 children may have 
difficulties that affect processing of auditory 
information in the brain. 
Support strategies are designed by specialist audiology 
team but can include 
• Auditory training
• Assistive hearing technology 
• Language therapy

Could it be APD?
•difficulty following spoken directions unless brief and simple
•difficulty attending to and remembering spoken information
•slowness in processing spoken information
•difficulty understanding in the presence of other sounds
•being overwhelmed by complex or “busy” auditory 
environments e.g. classrooms, shopping malls
•undue sensitivity to loud sounds or noise
•poor listening skills
•preference for loud television volume
•insensitivity to tone of voice or other nuances of speech

How you can help:

Phonological awareness training

Ensure you have the child’s attention before you speak

Keep instructions brief and supported with visuals.

Referral e.g. 

• https://soundskills.co.nz/referral-form/

• Whanau consultation is essential

https://soundskills.co.nz/referral-form/


Referring Children for Assessment of
Significant Speech and Language Delays

Referral to a speech language therapist is recommended if a child’s speech 
or language is significantly delayed or different from peers, particularly in 
the early years of school. Investigate also whether a hearing assessment has 
been conducted. Hearing problems can be an outcome of a range of causes, 
including inherited conditions, infections during pregnancy, birth difficulties 
and chronic ear infections: they need to be identified as early as possible.

• Ministry Of Education: The Ministry of Education employs speech-
language therapists who support children with speech, language and 
communication needs. Contact your local MOE office for more 
information. https://www.education.govt.nz/school/student-
support/special-education/supporting-students-with-communication-
needs/

• Regional DHB Department Links: If you are looking for a paediatric 
assessment regarding concerns about a child’s speech, language, social, or 
eating skills, you may want to recommend that the student’s parents ask 
their GP about a referral to the child development service in your local 
district health board. (Auckland: Auckland District Health Board) 

https://www.education.govt.nz/school/student-support/special-education/supporting-students-with-communication-needs/
https://www.education.govt.nz/school/student-support/special-education/supporting-students-with-communication-needs/
https://www.education.govt.nz/school/student-support/special-education/supporting-students-with-communication-needs/
http://www.adhb.govt.nz/


ASSESSMENT

• Language Sampling Protocols – Westerveld and Gillon

• Collect Oral language sample – transcribe, analyse



Links to Support Your Work in This 
Area



https://drive.google.com/file/d/1T7xSMAcY6ywf_dY7CJ4t81Yn7s7WUnZp/view?usp=sharing
https://drive.google.com/file/d/10nOYooKgXMQBTqUUqEId2QAmIBjGZLl6/view?usp=sharing


https://drive.google.com/file/d/1fu-nXR7TSiRFxCHhDfSaVdjufa2oZWrx/view?usp=sharing
https://drive.google.com/file/d/1a_nVTWjTKtPlTzfhCUlmzZ3xbEmKXcaC/view?usp=sharing


https://drive.google.com/file/d/1vzbG27mIUDTgKFAR97aXLmYXXmU_I1oq/view?usp=sharing
https://drive.google.com/file/d/1vzbG27mIUDTgKFAR97aXLmYXXmU_I1oq/view?usp=sharing


https://drive.google.com/file/d/1TTQfj84Q6LE-Y8I60u6_JjqIPQeMCw6Q/view?usp=sharing
https://drive.google.com/file/d/11KwhQ0wJmoAcCLXCj8zrgd-ckH6bkdWo/view?usp=sharing


https://drive.google.com/file/d/1zx0YIvYMC9MxME_UeOpFx1eIlTwPOCY2/view?usp=sharing
https://drive.google.com/file/d/1jkoyxWsg_eqk5740jkqVbB9m_3Peaznn/view?usp=sharing


https://drive.google.com/file/d/1Zq-SMDfYMevgs_sTqZYeqk_pcnPq-UND/view?usp=sharing
https://drive.google.com/file/d/1XW_hFS8o_X5DeF--VktmfB6lc0whojQX/view?usp=sharing


Support 
for 
Whanau
-
example



https://drive.google.com/file/d/1mfr7hBO9xejDbIfpfNL76Mm3Ivbqw8if/view?usp=sharing
https://drive.google.com/file/d/1IydymWOk8QOEj9xxemB85JL9VMGYc0Ml/view?usp=sharing


Early Childhood focus: interdisciplinary perspective on 
children’s shared reading experiences at home and at the 
child care center and their relationships to oral language 
development. 
Bronfenbrenner’s bioecological model of human 
development (Bronfenbrenner and Morris, 2006) regarding 
the relationship between shared storybook reading and oral 
language development. 
Second, we develop a framework for investigating effects of 
shared reading on language development in two important 
microsystems: the home literacy environment (HLE) and the 
child care literacy environment (CCLE). Zooming in on shared 
storybook reading as a proximal process that drives oral 
language development, we then develop a triad model of 
language learning through shared storybook reading. 
Third, we discuss implications for the Home Literacy Model 
(Sénéchal and LeFevre, 2002, 2014) regarding the 
conceptualization of shared reading as an important source 
of oral language development. 

https://drive.google.com/file/d/1tUi-XYCISTeSdKX7N22RuPlZuwLeS-1S/view?usp=sharing
https://drive.google.com/file/d/1YcIGKSw0eghpMBhg-XP0kkn0oNGrt7we/view?usp=sharing


The Literacy Place 

https://www.theliteracyplace.com/resources/oral-language
https://drive.google.com/file/d/1ccwxgq0ouZ-qLkKJzJXz8hypEGwCMCXl/view?usp=sharing


https://drive.google.com/file/d/122WA1YDP_1gsJZ3oBc4FErKsTQIomBQC/view?usp=sharing
http://www.hanen.org/Helpful-Info/Articles/Five-Books,-Five-Literacy-Building-Ideas!.aspx


https://childhood101.com/chapter-books-read-aloud/
https://www.scholastic.com/teachers/teaching-tools/book-lists/17-best-read-aloud-books-for-grades-45.html
https://www.totstoteens.co.nz/parenting/education/the-absolute-best-read-out-loud-chapter-books/
https://medium.com/thrive-global/20-chapter-books-to-read-aloud-with-your-kids-8c0b58bd4ed6
https://teaandinksociety.com/classic-read-aloud-chapter-books/
https://teachingmadepractical.com/teacher-favorites-the-10-best-fiction-chapter-book-read-alouds/


https://literacyonline.tki.org.nz/Literacy-Online/Learning-about-my-students-needs/Knowledge-of-literacy/Oral-language


https://drive.google.com/file/d/1Qr0P_AIugPC0GuBEnVrhTnlqnltWMZRD/view?usp=sharing


https://dyslexiaida.org/heres-why-schools-should-use-structured-literacy/
https://www.readingrockets.org/article/young-childrens-oral-language-development


• Oral language websites http://www.literacyconnections.com/OralLanguage.php - games 
and circle time activities http://waze.net/oea/ - some interesting ideas and lots of 
activities http://www.teacherresourcesgalore.com/writing.htm - bottom of the page oral 
language / puppets http://edtech.kennesaw.edu/web/alphabet.html - cool online 
activities http://www.spectronicsinoz.com/product/developing-oral-language-with-
barrier-games book and CD – links to other oral language resources on this page 
http://www.loveandreilly.com.au/ - A sound way plus lots of other resources 
http://www.sandpiperpublications.com.au/what_monthly_feature.htm - new oracy 
program 10 Spot the difference websites: check the copyright before downloading them 
http://www.freshforkids.com.au/games/spotdifference/spotdifgame.html 
http://www.chevroncars.com/games/spot-the-difference/ 
http://www.irelandwood.leeds.sch.uk/mainpages/spot.htmhttp://www.kidsfront.com/fi
nddifferences.html 
http://puzzles.about.com/od/opticalillusions/ig/SpotTheDifferencePuzzles/ 
www.education.vic.gov.au/studentlearning/teachingresources/esl/ Department of 
Education and Early Childhood Development 



• The Arc of Vocabulary: Oral Language Links to Comprehension 
for the Classroom Teachers Children often come to school with 
too little language to support comprehension of what they 
read. For these children their classroom is the primary place in 
which they will be given the time and opportunity to develop 
their speaking and listening skills. Teachers who have a deep 
and intentional understanding and focus on oral language as 
a significant contributor to reading comprehension can 
change outcomes for students. In this workshop, we will 
examine the arc of language development and its impact on 
reading comprehension. We will start by grounding ourselves 
in a research base for understanding the contribution 
language makes to reading comprehension. We will then learn 
about instructional approaches that address the need for us to 
enhance oral language for our students. We cannot simply tell 
children to talk more. We need to create a climate that 
nurtures oral expression and supports the development of 
speaking and active listening for students. We will learn and 
practice highly engaging activities that can make a difference 
for reading comprehension through planning intentional and 
meaningful opportunities for speaking and listening 
throughout the school day. Mother Teresa said, “Kind words 
can be short and easy to speak but their echoes are endless.” 
We will create a rainbow of language instruction, which will 
echo in a student’s reading comprehension for the rest of his 
life.

• Dr Judi Dodson



https://drive.google.com/file/d/1tdRhw20ZHg0V2JOPHGiJSbI1Q2a24W0D/view?usp=sharing
https://drive.google.com/file/d/1h0xNUEFvL5hxuHeLlDkjKU0H6r72DNX_/view?usp=sharing


https://drive.google.com/file/d/1MrD11iceJD-Z-lDpJmGRInh2EC6idZXW/view?usp=sharing
https://docs.google.com/document/d/1LXnaxXDLpKycHP1UtH9ho5bU_cqBWoad/edit?usp=sharing&ouid=107202001149113952593&rtpof=true&sd=true


https://drive.google.com/file/d/1RZDmvWWFfVnHPt-6GTaE-G-TbyvFjdsx/view?usp=sharing
https://drive.google.com/file/d/1ccwxgq0ouZ-qLkKJzJXz8hypEGwCMCXl/view?usp=sharing


First Steps

https://drive.google.com/file/d/1HvgF_Xivifc0YIfyAyotn6-8mfGttGwR/view?usp=sharing
https://drive.google.com/file/d/11Lx6T1Y4FrnZ7HURTwViPlrMZF8CYZLZ/view?usp=sharing


Colourful 
Semantics

Assessment HPP One 
Hand 
Approach

https://drive.google.com/drive/folders/18bAzersuU6biws_GaizYOTrKpp-yhSa7?usp=sharing
https://drive.google.com/drive/folders/1sdiZvWnwsAsKwzbAIsICDncCKIB0vhlZ?usp=sharing
https://drive.google.com/drive/folders/1rUQP2QeWVnQxQJ-ynyJuaMNbOBEd9LvI?usp=sharing


The Big Six Workshop Series

• Workshop 6: Comprehension (final workshop in the 

series)

• Thursday 22nd September 3.15-4.30pm

https://us02web.zoom.us/j/83616062957?pwd=M7qVoWa_vWq

KClXh_75X_PDK59WfgD.1

Links to all workshops
(on Cluster 8 RTLB site, 
under the Connect tab)

https://us02web.zoom.us/j/83616062957?pwd=M7qVoWa_vWqKClXh_75X_PDK59WfgD.1
https://us02web.zoom.us/j/83616062957?pwd=M7qVoWa_vWqKClXh_75X_PDK59WfgD.1
https://www.rtlbcluster8.ac.nz/effectiveliteracy
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